Central Washington University

ScholarWorks@CWU
Graduate Student Research Papers

Student Scholarship and Creative Works

Summer 8-1-1961

Teacher Evaluation
Nora A. Waite
Central Washington University

Follow this and additional works at: https://digitalcommons.cwu.edu/all_gradpapers
Part of the Educational Administration and Supervision Commons, and the Educational Assessment,
Evaluation, and Research Commons

Recommended Citation
Waite, Nora A., "Teacher Evaluation" (1961). Graduate Student Research Papers. 245.
https://digitalcommons.cwu.edu/all_gradpapers/245

This Thesis is brought to you for free and open access by the Student Scholarship and Creative Works at
ScholarWorks@CWU. It has been accepted for inclusion in Graduate Student Research Papers by an authorized
administrator of ScholarWorks@CWU. For more information, please contact scholarworks@cwu.edu.

TEACHER EVALUATION

A Research Paper
Presented to
the Graduate Faculty
Central Washington College of Education

In Partial Fulfillment
of the Requirements for the Degree
Master of Education

by

Nora A.. Waite
August 1961

THIS PAPER IS APPROVED AS MEETING

THE PLAN 2 REQUIREMENT FOR THE

COMPLETION OF A RESEARCH PAPER.
_________________________________
Ned Phillips

FOR THE GRADUATE FACULTY

TABLE OF CONTENTS
OHA.PTER
I.

PA.GE

INTRODUCTION • • • • • • • • • • • • • • • • • •

1

THE SCOPE OF TEA.CHER EVALUATION.

• • • • • • •

3

•••••• • • • • • • • •
Teacher Self-Evaluation Forms • • • • • • • •

12

Class Observation List • • • • • • • • • • • •

16

Evaluation Sheet for Classroom Visitation

• •

19

BIBLIOGRAPHY • • • • • • • • • • • • • • • • • • • • •

22

II.
III.

TYPES OF EVALUATION

13

CHAPTER I
INTRODUCTION
The purpose of this study was to examine briefly
available writing on the subject of teacher evaluations,
to look at some of the teacher evaluation forms used in
several schools, and to work out tenative evaluation forms
that might be used as criteria for developing an effective
program of teacher evaluation in the Dependents' Education
Group, United States Army, Eu.rope.
Teachers vary widely in their abilities and accomplishments.

Teachers have always been compared and contrasted;

they have always been evaluated.

Children on their way

home often express decided opinions of teachers, depending
on their successes or failures of the day.

When they reach

home they are often asked, "How do you like your teacher?"
What a pupil thinks of his teacher usually determines what
the parent thinks, and what the parent thinks usually determines how the general public and the school officials appraise
the teacher.
Teaching, supervision, and evaluation must be a continuous and enriching process if the school is to steadily
improve.

Otherwise there is little value in the time spent

in either self-evaluation or administrative evaluation.
McNerney (7:81) says that ttThe evaluation of the effective-
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ness of the teacher must ultimately be made in terms of how
nearly do the students realize the objectives for education."

CHAPTER II
THE SCOPE OF TEACHER EVALUATION
"The proper basic objective of teacher rating is to
advance the progress of children by exposing merits and defects of instruction" (11:428).

To attain this basic

objective, an accurate evaluation of the general capacities
of teachers and their effectiveness in meeting local problems
of education is necessary.
Supervisory estimates of instructional efficiency
should facilitate these functions, according to Smith (11:428):
1.

Proper placement and assignment of teachers. Evaluation should disclose qualities and abilities
of the instructor so as to permit placement in
the positions of responsibility for which he is
best suited and in which he will most probably
succeed.

2.

Professionally justified promotions of teachers.
Careful impartial analysis of a teacher's record,
personality, and abilities should constitute the
major basis for promotions to positions of increased responsibility and opportunity.

3.

Improvement of instructional procedures. Objective
evaluation, of the relationships between teaching
functions and pupils' progress should stimulate
revised practice, and improve results. The
appropriate means of such achievements are selfcriticism and self-direction by teachers.

4.

Reconstruction of curricula. Accurate appraisals
of the abili tie.a and procedures of the staff
should help limit, extend, or revise the curriculum
according to the needs of the teaching situation
as a whole.
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The term "evaluation" has been defined simply as a
process by which the values of an enterprise are ascertained.
From a supervisor's point of view, evaluation is the systematic
effort to ascertain the extent to which the objectives of his
program of supervision are being carried out.

Evaluation

should help teachers become the very best teachers they are
capable of becoming.
Evaluation of teachers should be a means of encouraging teacher growth and should help them fulfill responsibilities to pupils, community, and nation.

!he means by which

these responsibilities are fulfilled will vary with maturity,
interests, and the needs of the pupils.
Evaluation should provide for honest and constructive
analysis of the individual and his accomplishments.

Both

strengths and weaknesses should be appraised realistically,
in the spirit of helpfulness.

Evaluation should be done in

line with good teaching principles.

McOloskey's (6:214-16)

ten specific techniques of a superior teacher are listed
here as criteria for evaluation guides:
1.

School work should be related to the interests of
the pupils.

2.

Teacher and pupils should plan class work together.
Children are led to define their own objectives
and to devise effective means of reaching them.

3.

The teacher ehould make constant effort to etudy
each individual student to ascertain his interests
and abilities.
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4.

Teacher suggested activities and responsibilities
that help each pupil develop skills and provide
practice in those skills is essential.

5.

The superior teacher should use a variety of teaching resources, such as books, tools, paint,
films, and so forth.

6.

The teacher should encourage individual and group
work experiences.

7.

Teacher stimulated learning with encouragement,
praise, and recognition of pupil's achievements.

8.

He should help pupils develop self-discipline. He
ahould be firm and fair in all his dealings with
them.

9.

The teacher should always demonstrate faith in
democratic principles.

10.

teacher and pupils should constantly evaluate the
strengths and weaknesses of their work.

It used to be assumed that the desire to get a good
rating was enough to provide strong motivation to excel as a
teacher.

However, motivation is not enough unless the teacher

knows how to improve his teaching.

Thus it is of vital

importance that the administrator work closely with his
staff in formulating evaluation criteria and in conferencing
with each teacher after an evaluation period.
Desirable characteristics of good evaluation procedure
in the program of instructional improvement have been listed
by Elsbree and McNally (4:188-190) as:
1.

Evaluation should be comprehensive. It should not
be limited to the usual procedure of observing
and rating the teacher, or ratinf the teacher on
the basis of tests of his pupils achievement;
the rating should include all factors in the
teaching-learning situation: teaching, organiza-
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tion, administration, supervision, materials and
equipment, curriculum, and any other pertinent
factors.
2.

Evaluation should be co-operative. If the evaluation
is to be made of all aspects of the program, it
is reasonable to suggest that all persons in the
program should participate 1n it co-operatively.
The learning value of such co-operative evaluation
is inestimable, for it helps to develop insights
and understandings far more effectively than any
method of imposed rating or authority-conducted
evaluation.

3.

Evaluation. should be based on valid criteria. It
should be consistent with the accepted philosophy
and objectives of the staff. !his suggests that
the criteria themselves should be developed by
the staff. The criteria for appraising the classroom situation, for example, would be quite different
for a staff believing 1n graded subject-matter
curriculum and an imposed type of discipline than
it would be for a staff believing in a lifecentered problem-type curriculum., with discipline
the function of common plan and group standards
of behavior.
·

4.

Evaluation should be diagnostic. Any program of
evaluation which stops at making judgments will
be barren indeed. One must go back of opinions,
ratings, and value judgments, and attempts to
identify reasons and influencing factors of the
evaluation to be of any help to teachers.

5.

Evaluation should be continuous. The usual program
has been sporadic and periodic. Teacher rating
was done at intervals. Evaluation in the modern
program permeates the program of improvement, and
is cont.inuous.

6.

Evaluation should be functional. If evaluation is
part and parcel of the total supervisory plan for
educational growth, it cannot help being functional. Under the programs of imposed supervision,
however, it was not uncommon for tests to be
given or ratings to be made, the results reported
to higher administrative authority, and then filed
away. The teachers never learning the results of
the appraisals. Such procedure is most inefficient
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and wasteful. The only justification tor evaluation is to improve the existing situation,
and unless this is the result, it might just as
well not be done.
Evaluations should be consistent with the basic objectives and responsibilities of teaching.

These responsibil-

ities are to relate the work of children to real life opportunities and needs, to help children to understand reasons
for their work, to help each child develop all of the skills,
attitudes, the knowledge he needs for effective learning,
and to develop basic intellectual skills and disciplines.
Other responsibilities can be thought of as giving each child
the opportunity to develop his special abilities and interests,
helping children to develop an appreciation of others and the
meaning of human dignity, developing a sense of responsibility
and a regard for the rights and welfare of others, and helping
children learn to define and achieve worth-while individual
and group goals.

It is the responsibility of the good teacher

to provide each child with an opportunity for success in
worth-while endeavors, to help children learn to plan and
pursue work effectively, and to learn to work and play together
in ways that are fair to their fellows.

Responsible teachers

will encourage children to put forth their best efforts and
develop self-respect and self-reliance.

They will provide

opportunities to explore, evaluate, and apply many tacts and
ideas and will give children opportunity to be creative and
to take increasing responsibilities for self-direction.

In
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addition, the teacher will make use of all teaching-learning
tools and will provide tor honest and creative evaluation of
individual and group achievement (4:185-187).
A study of the accumulated notes on observations,

conferences, a review of the manifestations of initiative,
ingenuity, and industry of each teacher, a consideration of
his attitude and enthusiasm for work--will give a significant
estimate of the effectiveness of the teacher and will give a
worthwhile evaluation.

Briggs emphasizes these means in his

statement (2:12):
,Of course, there are no accurate measures of the
success of either teaching or supervision, but there are
numerous means of making significant estimates. Even
though these are large subjective judgments they are
s1gn1f1cant--indeed, such judgments are constantly used
without hesitation in rating teachers for retention,
promotion, or discharge.
It is important to establish criteria for evaluation
in order to make evaluation effective.

Douglas (3:47) says

that "evaluation is a judgment of the worth of a particular
performance, accomplishment, or object made according to a
set of appropriate criteria."

The main purpose of evaluation

should be for instructional improvement.

It should be compre-

hensive and should include all the factors in the teachinglearning situation: teaching, organization, administration,
supervision, materials and equipment, curriculum, and otaer
pertinent factors.
Classroom visitation is one of the oldest means of
improving teaching and learning.

Educational leaders should

9

always keep in mind that the basic purpose of evaluation and
classroom visitation is to aid teachers so that they are able
to stimulate and guide their students' learning.

In discuss-

ing this aspect, Douglas (3:81) states:
Under the modern concept of supervision the purpose ·
of classroom observation is to study the nature and
quality of the students' learning and the means by which
the teacher guides it. Though this purpose involves
observation and evaluation of the teacher's activities,
attention is directed toward what happens to the students.
In some detail, the purposes of observation may be stated
as follows:
1.

To study the learning activities of the students,
the worth of those activities for the
objectives of education, their utility,
''interest, and value for the students, and
their adaptation to the students' abilities
and needs.

2.

To study the means used to stimulate and guide
the students' learning and psychological
principles applied, and their relevance to
the specific learning to be acquired.

3.

To study the means used in evaluating the learning product, the nature and means of measurement, and their relation to the goals of the
learning situation.

4.

To study the means used 1n discovering, diagnosing, and remedying the students' learning
difficulties.

The range of the kinds of evaluation is wide, from
subjective judgments through a variety of sources to formalized rating charts and check lists, to an involved form required in some states as a basis for a plan to reward meritorous service.

Here are a few examples to illustrate the

differences in kinds of evaluation, taken from the National
School Boards Association report (8:sets 2,5,7,8):
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A large city school district reports:
Self-evaluation forms are filled out by the individual
teacher and turned in to the principal. The principal
studies the self-evaluation along with other information
and then makes a form.al appraisal of each teacher. Hia
report for each teacher is sent to the assistant superintendent in charge of personnel.
The evaluation report to the superintendent appraises
the teacher in terms of growth and achievement. The
evaluating principal is asked to name the areas in which
he feels the need for improvement and to report what help
has been extended to the teacher.
The school studied in this report, although a very
large city school, makes every attempt to deal with personnel
on a highly individual basis.
Each teacher is evaluated annually on the basis of an
appr$.isal form devised in large part by the teachers
themselves. The thirty-four point form., which covers
personal qualities, teaching performance, and professional
qualities, is used for self-evaluation as well as for
evaluation of teachers by principals. Self-evaluation by
the teacher and appraisal by the principal form the basis
for individual principal-teacher conferences.

In another school it was found that:
The building principal is directly responsible for
evaluating the teacher performance. A "tenure progress
chart" is filled out by the principal after a series of
classroom observations and conferences with each teacher
in his building. The principals keep assistance reports
as guides to the observations they have made. The principal discusses the report with the teacher after each
observation. The school board evaluates the administrative recommendations for teacher tenure.
The report from a school of sixty teachers, adjoining
a large university community, shows a different approach to
supervision and evaluation than most schools have.
Principals are required by school policy to make the
following number of teacher observations and report them
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to the district principal and the teacher: ten for each
beginning teacher during the first year, six during the
teacher's second and third years, six the first year for
a teacher new to the system, and four for all other teachers.
These observations require a forty-five minute visit
in the classroom by the building principal. The original
report on his observations is filed 1n a personnel folder
maintained 1n the school office; a carbon copy is forwarded
to the district principal to become part of the personnel
record. The report form covers such details as the subject
being taught at the time of observation, condition of the
plan book, condition of the class register of grades and
attendance, general comments and recommendatiou made to
the teacher.
The evaluative concept recognizes that no one measuring
device can be used to evaluate all phases of student growth.
It is also true that no one evaluation device can be used to
evaluate all phases of teacher growth.

Evaluation will be of

value to the teacher if it helps him understand his strengths
and weaknesses and directs him through a program of selfimprovement.
If the teacher is to improve himself and do a better
job, there is need for determining to what extent the apparent needs of children are being met and need for teacher
self-evaluation which should help him determine how well he
is meeting these needs.

CHAPTER III
TYPES OF EVALUATION
The instruments used in evaluation are of great
importance and should be carefully selected.

The present

trend is toward constructing instruments to provide a complete
objective record of all that occurs during the class period.
The instrument should be objective, have validity, and be
reliable.
The form used for collecting classroom data should be
simple, flexible, and easy to understand.

It should- be adapt-

able to any classroom situation different in learning activities and procedures.

It should provide for a complete record

of all activities and events of the class period.
Three types of check lists are being submitted as
suggested tools of evaluation:

Teacher Self-Evaluation Form,

Class Observation List, and Classroom Visitation Chart.

These

forms suggest the type of evaluation criteria which will be
arrived at by most teachers.

They are to be preferred over

essay types because they cover more area and save much time.
The Teacher Self-Evaluation Form is to be used by the teacher
to aid in growth and development and to indicate his strengths
and weaknesses.

The Classroom Visitation Chart, simply a

general over-all check list to be used when an administrator
visits a classroom, should be used in the follow-up conference
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with the teacher.

It will help the teacher and the admin-

istrator keep an objective record, will show strengths and
weaknesses, and will allow improvements to be noted.

The

Class Observation List consists of a series of questions the
administrator should keep in mind when he is observing a
long class period for the purpose of evaluating the teaching and learning activities in a given subject-matter field.
This list was taken from Briggs and Justman (2:339-341).
Regardless of the form of evaluation developed and
used b7 the teacher and the administrator, it will measure
the extent to which the aims of education are being accomplished for the students.

If the evaluation is good, it will help

the teacher grow in her profession, improve her techniques
of teaching, and increase the effectiveness of the curriculum.
In conclusion we must agree that evaluation of
teaching must go on.

Administrators and teachers will work

together to find new and better ways of aocompli~hing the
aims and objectives of education for all.

I.

TEA.CHER SELF-EVALUATION FOBMS

For a program of evaluation to be effective, there
must first be self-evaluation. Self-evaluation is an excellent
first step towards self-improvement. The following statements
express desirable attributes of a good elementary or secondary
teacher. From this list you may check 1ourself as presently
achieving or as desirous of achieving.
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A.

Classroom Organization~!!!!, Class Period
1.

The class period begins vromptly with adequate
orientation of the days work with that of
the preceding periods.

2.

There is evidence as the work proceeds that
the activities have been carefully planned.

3.

Class work is directed toward subject objectives.

4.

Progress is made from activity to activity
with assurance.

5.

Materials needed by the pupils are at hand
and used effectively. They are kept in a
convenient place.

6.

Activities are carried through with due
economy of time.

7.

There is individual, instruction but I hold
the interest of all the pupils in the class.

8.

Pllpil interest and attention remain high
throughout the class period. I create pupil
interest through my own enthusiasm.

9.

I use tact in presenting ideas or tacts, and
in the correction of pupil errors.

10.

My

work is organized to allow a majority of
the pupils to participate in class discussion.

11.

I prepare comprehensive class reviews with
additional help tor slow learners.

12.

I work out lesson plans and procedures tor
motivation, in advance of the class period.

13.

I give attention to heating, lighting, ventilation, timely suggestions and displays in
the use of bulletin boards and blackboards;
to proper seating and seat adjustment and
the general physical comfort of my students.
, I make an effort to create a pleasant
atmosphere tor children's work.
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14.

I make ability groups with differentiated

15.

My

subject matter 1n reading, arithmetic and
so forth. I provide for individual differences 1n learning activities.
pupils not in a recitation group are orderly,
studious, and respectful to each other.

tr,·

Personali
-Resourcefulness !!!!, Professional !!!,g, Social
.A.d_ustment

O.

1.

I have a pleasant voice, speaking clearly and

2.

I am neat in dress and personal appearance.

3.

I have stability and emotional control.

4.

I am alert, creative, self-confident, and
self-directive.

5.

I show readiness and ability to work with
parents, with colleagues, and with administrative personnel.

6.

I have ability to adjust to changing working
and living conditions.

7.

I co-ordinate my classroom work and co-operate
with other teachers 1n per.forming special
assigned duties.

8.

I participate in educational, cultural, and
professional activities. I am a member of
the local PTA, the WEA, and the NE.A..

effectively. I do not speak too loudly nor
talk too much.

Effectiveness!!!; Pupil Motivation
1.

I watch for pupil difficulties and plan for
remedial teaching.

2.

I am alert to provide materials and suggestions
for the motivation of school work and program
enrichment.

3.

I establish reasonable standards of performance
and check my pupils' achievement .frequently
through written and oral tests and reviews.
I avoid duplication of effort.
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D.

4.

I help pupils find work in purposeful activity.
I recognize the value to students in displaying their own individual or group efforts
1n a variety of visual exhibits.

5.

I practice fairness, impartiality, and effectiveness in apportioning pupils' work to individuals or groups.

6.

I am tactful in praising pupils and 1n turning
aside irrelevant discussion and wrong answers.

7.

I keep forward and agressive pupils under control
so they do not monopolize most of the class
time.

8.

I am alert to new and improved methods of
teaching and good school management.

Knowledge

~

!!.!!, £!. Books

s,g, Teaching A!!!,

1.

I use the basic textbooks, supplementary books,
maps and globes, and subject reference books
to the fullest extent.

2.

I use the school library and classroom reference
books. The science laboratory and other
types of teaching aids are conveniently
arranged for immediate pupil use.

3.

I know how to evaluate the success of my own
efforts and accomplishments 1n the selection
of materials and the methods of its use.

II.

OLJ.SS OBSERVATION LIST

These are questions to be kept in mind when observing
a class period. To be used effectively a complete leason
should be observed. This observation should be previously
scheduled with the teacher and should be at least forty-five
minutes in length.
1. What is the teacher's purpose? To what extent 1s
it worthy, definite, and specific with regard to this class?
Ia it attainable?
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2. To what extent did pupils share 1n proposing this
purpose? To what extent do they comprehend, approve, and
adopt as their own the purpose proposed by the teacher?

3. How suitable tor achieving the desired purposes is
the plan of instruction the teacher has prepared?

4. To what extent do the learning experiences proposed
promise to help realize the desired purposes?

5.

Is the preparation by the teacher adequate?.

6. To what extent have the pupils been psychologically
prepared, by assignment and otherwise, to participate in this
learning experience?

7. What study was expected of the pupils? What
direction was given to make it effective? What apparently
did the pupils do in preparation tor this lesson? What better
could they have done?

8. What is the atmosphere of the classroom and what is
the morale ot the pupils as evidenced by their attitude toward
each other, toward the teacher, and toward the work they are
doing?

9. A.re the pupils obtaining adequate guidance from
the teacher 1n directing their Olfll lea:ra1n&2 lktea eack
pupil know what to clo?
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10. To what extent is the presentation of new material
adequate and clarified by explanation, by order, by illustrations, by relation to the pupils' past experiences, and by
application to- pupils.' :needs?

11. What provisions are made for individual differences
in interest, probable needs, special aptitudes, and abilities?
Does the teacher distribute hia efforts equitably among his
pupils? Does he insure that every pupil is successful in something?

12. What is the amount and quality of participation by
pupils? Do they demonstrate intelligent interest, the spirit
of inquiry, open-mindedness, initiative, enthusiasm, persistence, the ability to judge their own work, and satisfaction
with nothing less than mastery 1n terms of accepted purposes
of the unit?

13. What are the teacher's responses to the proposals
and activities of the pupils? Is he receptive, ·considerate,
fair, tactful, and able to give them direction?

14. To what extent are pupils being trained to work
both independently as individuals and co-operatively wi~h
others?

15. How ready is the teacher to modify his plan so as
to seize opportunities as they appear·and how resourceful is
he to make the new plan effective?
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16. What provisions are made. to insure the ability to
apply or use what is learned? To strengthen good habits of
use 1:n a n•w situation?.

17. If teats are used, are they valid in terms of the
purposes sought, significant to the pupils, and reliable in
form? What is -indicated for furthe·r teaching by the results?

18. What attempts are made to provide remedial instruction for those who need it?

19. To what extent is the teacher successful in revealing opportunities and direction for further growth on the
part of pupils?

20.
teacher? . .

What is outstanding in promise in the work of the

21. What immediate or ultimate help does he need to
strengthen his weaknesses so that his strengths may be increasingly effective?

III.
Teacher

EVALUATION SHEET FOR CLJ.SSROOM VISITATION
Date ____

-------------------------------Grade ___

Classes Observed
Conference with teacher __________________
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A.

CLJ.SSROOM

Buiietli Boards
(Children's work displayed
Up-to-date, Interesting)
Black Board.a
Seating
(Desks fit. children., do
not face windows)

Lighting, Beaxlng,

Ventilation
lttractiveness
(Use, care, display of
plants, books, etc •. )

B. TllOHER
Poise, grooming
(QualitJr diction,
Erl.glishl
Position
(Varies.. to .f1t... type of
instruction) ..

o. TEA.OBER-PUPIL

RELJ.TIONSHIP
Natural, friendly
atmosphere
Understanding of pupil ..
problems and differences
Use of praise for good
work.. Corrects .child
individually.

D.

TEdimf~tras

Uses ab111 y grouping.

Provides for slow and
fast learners.
Erithus!astic approach
(Children and Teacher)
Clear explanations and
· directions
Group Participation
Discipline
Well-organized

1

2

3

Comments
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E.

OURRIOULUM

.um.a.and

1

Objectives being

accomplished
Lessoa plans
mp-to-date, in use)
Us . g supplemental. .
material

Using Audio-Visual Aids
Type o? Instruction
. (formal, project)
committee, etc.
Outstanding work noted:

Pointe needing help and correction:

Suggestions:

l - Excellent
2 - Satisfactory
3 - Improvement needed

2

3

Comments
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